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Introduction
More and more students with Autism Spectrum Disorder (ASD) are attending college. Many
college students may not know how to interact and welcome fellow students with Autism
Spectrum Disorder. As a result, many college students may be likely to misunderstand their peers
with ASD’s communication and interactions, which can lead to frustration and distance between
both groups. To address this lack of understanding, I created a workshop for California State
University Monterey Bay students to address the importance of being cognizant of fellow
students with ASD.
Need Statement
College students who disregard the limitations of students with ASD create negative social
experiences with students who have the disability (Hull et al., 2017). Students without ASD can
benefit by getting educated about this disability. Once students learn about this disability, they
can offer a healthier environment to those students on campus (VanBergeijk, 2008). For example,
Hull and Colleagues. (2017, p.1) indicated that the number of college students who have ASD is
growing. The goal for this workshop is for CSUMB students to have effective communication
with students with ASD in and outside the classroom.
Attending college provides difficulties for any student especially for students with ASD. College
students without ASD might be aware of ASD students attending college but might not know
how to interact with them. College students without ASD might know some of the behaviors that
ASD people might have but not know how to deal with them. If the college students do not know
how to interact with ASD students they might make fun of them because of some of the
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behaviors they might experience. Educating college students can also prevent students from
bullying ASD students (Hull et al., 2015).
Students with ASD are continuing to expand in college classrooms. Gelbar’s study shows that
29 percent of students with ASD feel “lost” and 56 percent said they feel lonely on campus
(Gelbay, 2015). Students with ASD engaging in a positive social experience on a college campus
or having a feel of belonging will help their well-being throughout the duration of their college
experience (Bailey et al., 2019).
Students that do not have ASD, may have communication issues similar to students who have
ASD. These communication issues limit new groups or social engagements if one individual or
group is uncomfortable speaking to the other (What is Autism, 2021). Due to these common
challenges from both sets of students, a solution to bridge them together is necessary. Workshops
that bridge knowledge from one party to another would assist both groups on how they can
communicate with each other (Hull et al., 2017).
There is an importance for college students without ASD to know the stereotypes of students
with ASD. The stereotypes that label people with ASD provide a negative connotation. One
stereotype for ASD students is they only have careers in technology fields. Students with ASD
do not only major or work in careers in this primary field. Students with ASD study or pursue
careers in many fields. Another stereotype is when people with ASD are ignorant to
understanding people’s emotions. People on the spectrum are able to understand emotions, but
they have limitations on reading another person’s body language and facial tells (Gelbar et al.,
2015). These stereotypes provide a negative perception about students with ASD to students
without ASD. These areas highlight students without ASD to limit and make minimal
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conversations with this population because of these stereotypes (VanBergeijk, 2008).  Due to
these limitations, it is helpful to explain to a person on the spectrum in literal terms why someone
is showing these features to them. Once that communication is administered to the individual
with ASD, he/she will understand why the other party demonstrated in that action (Gelbar et al.,
2015)
Given that many college students are unaware of the symptoms of ASD, myths and stereotypes
of ASD can be presented to these people. I have created a one-day presentation for students at
CSUMB.
Theory
Bandura, in his Social Learning Theory, illustrates the importance of imitating behaviors and
understanding emotional reactions in a social setting in order to influence better behaviors. When
applied, it considers how cognitive and environmental factors influence human behavior and
learning. In social learning theory observational learning is when children observe people and
how they behave and eventually they may imitate them. Students in CSUMB might not know
that some of their behavior toward students with ASD is wrong since they might not know that
they are making them feel uncomfortable. In my workshop I will be modeling how to interact
with students with ASD by giving them stories on different scenarios. When non ASD students
observe how to interact with ASD students the non ASD students will remember how to interact
with ASD students.
The element of the retention process in Social Learning Theory is the ability to remember a
behavior. Non ASD students might notice a behavior from an ASD student but not remember
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how to imitate the situation. In the workshop the non ASD students will be asked to say how
they will react based on what they learned. This way the non ASD students will be able to retain
more information and will be able to imitate the behavior when interacting with an ASD student.
Social Learning Theory is important for my participants to acquire a good understanding on the
subject and be able to connect with a situation. This way when a participant goes through the
mediational process the participant will be able to act and respond in the way they were taught in
the workshop. I will be showing them a video of people with ASD and will be giving their
opinion on how they feel when they interact with someone who does not understand them. This
way my participants will be more motivated to perform a good behavior around them.
Consideration of Diversity
My project will be taking place through a workshop via Zoom for the latinx fraternities and
sororities attending California State University Monterey Bay. According to College Factual
(Enrollment Fast Facts, 2020), California State University Monterey Bay is 64% women, 36%
men, headcount 8 nonbinary. As for race/ethnicity, 4% are African American, 9% are Asian
American, 45% are Latino, 1% are Native American, 4% are Other/Decline, 1% are Pacific
Islander, two or more races are 9%, White are 9%. My workshop will be presented in English to
the participants. The content from the workshop focuses on the Autism Spectrum Disorder. Also,
my content shows biases towards ASD students who are high functioning. The students who are
high functioning are able to communicate more effectively than students who are low
functioning.
Learning Outcomes
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I will be giving one workshop for one hour to Latino fraternity and sorority students in California
State University Monterey Bay. By the end of my project, participants will:
1. How comfortable do you feel interacting with people with ASD?
2. Describe three ways to interact with people on the Autism Spectrum Disorder
3. Identify three myths associated with Autism Spectrum Disorder
Method
The Workshop
I constructed a workshop that was directed to CSUMB students. These students
come from Greek Latino fraternity and sororities. The students were able to attend the workshop
via zoom. This workshop is an hour long and consists of 10 CSUMB Greek Latino fraternity and
sorority members. In the first ten minutes of the presentation, I conducted an icebreaker where
each student said their name, college major, and favorite food. All students participated in the
icebreaker, which transitioned into the student taking part in a pre-test. The pre-test consisted of
three questions (see chart 1). After the students took part in the pre-test, I asked them if they have
any knowledge of Autism Spectrum Disorder. After asking this question, students had the
opportunity to speak freely on what they know about the topic. Once this discussion concluded, I
provided a general introduction of ASD through a PowerPoint. Throughout the presentation,
students with ASD are described with their common behaviors and myths pertaining to them. As
a fun fact, I listed famous people that have ASD. I wanted to show this to the participants to
show how ASD affects people regardless how successful they are in life.
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After the general introduction and knowledge about ASD, I provided video scenarios of three
different interactions between a college student with ASD and one or more that do not have
ASD. I asked my participants individually on how they would handle each one of the scenarios
based on what they have learned throughout the presentation. The participants had three different
answers which they can choose from. These answers were listed throughout the PowerPoint
lecture. Finally, the students took a post test. The posttest defined if the student’s understood the
material throughout the presentation.
Scenario 1
A college student with ASD gets assigned to do a group project with classmates that the student
has not worked with before. The student is nervous and is not saying anything to the group. The
student is not giving eye contact and seems despondent. Based on the knowledge obtained from
the workshop, elaborate how the other group members can provide a comfortable work
environment for the student? Please list out three possible answers to this scenario.
Scenario 2
Is an after-school conversation between a college student named Rebecca who does not have
ASD and James college student with ASD? After class, Rebecca said a sarcastic comment about
the lecture from the previous class to James. James took the comment literally and confused
Rebecca. Based on the knowledge obtained from the workshop, elaborate how should the student
without ASD resolve the confusion from this conversation? Please list out three possible answers
to this scenario.
Scenario 3
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Is a college student with ASD named Dennis asking many questions to a college student without
ASD named Trevor during a class session? During a 30-minute span, Dennis asked Trevor 10
questions related to the course material. Trevor assisted Dennis with the prior questions but now
is falling behind on the lecture. Based on the knowledge obtained from the workshop, elaborate
what should be the appropriate course of action with this matter? Please list out three possible
answers to this scenario.
Results
Learning outcome 1 was met. The participants were able to answer from a scale that was
listed from very uncomfortable to very comfortable on how comfortable they felt when
interacting with people with ASD. The participants were able to answer this learning outcome
through a pre and post-test. The pre-test occurred prior to the presentation. In Appendix B, the
students scaled their answers from  very uncomfortable to very comfortable.  9.1% of the
participants felt uncomfortable, 18.2% felt neutral, and 72.7% felt comfortable. After the
workshop, all 11 participants answered the same learning outcome question. This question was
listed on the post-test. From Appendix C, the students scaled their answers from very
uncomfortable to very comfortable. 10% of the participants felt neutral, 60% felt comfortable,
and 30% felt very comfortable. Bandura’s “Social Learning Theory” explains how cognitive
factors influence human behavior and learning (Mcleod, 2016). The pre and posttests define how
cognitive factors impact the students when answering the learning outcome question. After the
workshop, participants scaled higher on this question after a presentation that improved the
student’s cognitive abilities towards this topic. Based on these results learning outcome 1 was
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met because there was an increase in how many people felt comfortable talking to students with
ASD.
Learning outcome 2 was met.Students who took part in this workshop had the ability to
answer this learning outcome in the pre and post-test. The question was the same on both tests
and it was defining the difference between answers from the pre and posttest. The pre-test
(shown on Appendix D) was given to the students prior to them knowing the social behaviors.
63.6% of participants could not describe two behaviors, and 36.4% could describe two
behaviors. The posttest (shown on Appendix E) was given after the students obtained the
knowledge from the workshop about social behaviors for people who have ASD. 18.2% of
participants could not describe two behaviors, and 81.2% could describe two behaviors.
Bandura’s “Social Learning Theory” explains how the retention process assists people to
remember a specific behavior (Mcleod, 2016). The pre and posttests define how students retain
information from the presentation. Due to the workshop, participants assessed higher on this
question based upon new knowledge obtained from the activity. My learning outcome 2 was met
because participants were able to describe two behaviors by 44.8% increase from the posttest.
Learning outcome 3 was met. Participants were given the opportunity to answer this
learning outcome from the pre and posttest. The pretest (shown in appendix F) was given to the
participants prior to the workshop. Only 10% of participants could identify 3 myths and 90% of
the participants could not identify 3 myths.  After the workshop, the students were provided a
posttest to answer the same learning outcome question. From Appendix G, 72.7% of the
participants were able to identify 3 myths and 27.3 could not identify 3 myths. There was an
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increase of 62.7% of participants who were able to identify 3 myths. Therefore my learning
outcome 1 was met.
Discussion
I believe that this project was successful. The workshop consisted of 11 participants and
showed growth with the majority of the people that took part in the assessment. Even due to
Covid, I was able to construct a workshop to fit the needs of the participants. Later, I was able to
scale data to show true results of the event. Prior to the workshop, the participants showed
limited or no knowledge on Autism Spectrum Disorder. This was evident in the pre-test results.
Throughout the pre-test, 2 out of the 3 learning outcome questions had only 5 participants
answering the questions. The answers to the questions were vague and showed limited
knowledge of the topic. After the workshop concluded, students were able to take part in a post
test. In the post test, more students answered the learning outcome questions compared to the
post test. The answers in the post test were consistent with the answers provided in the
presentation. Results from the posttest show that the participants were able to answer these
questions correctly based on understanding the material attributed to the presentation.
The results from the pre and exit survey were consistent with the Social Learning Theory.
This theory explains how cognitive factors and the retention process assists with understanding
behavior (Mcleod, 2016).  The majority of participants that did not answer questions in the pre
survey later answered the same question in the exit survey after learning about the topic from the
workshop. Due to the knowledge gained from the workshop, participants were able to assess
higher and answered more frequently to questions in the post test based on the presentation.
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The workshop was promoted to the Greek Latino fraternity and sororities at California
State University Monterey Bay. The participants from these organizations consisted of the Latino
background. I could have promoted the workshop to more clubs and organizations that are held
on campus which could have drawn in more participants. The participants from these clubs could
have represented multiple cultures and backgrounds. If those participants attended the
workshop, then there would have been more diversity in this assessment.
If I could do my project over again, I would have wanted to have the workshop take place
in person and would have chosen a different date for more people to attend. If the workshop took
place in person, it could have drawn more participants from the campus. The original workshop
took place on a Tuesday in the evening. I had many prospective participants wanting to attend
but couldn’t because they had a class or a prior commitment during that time. If I had the event
moved to a weekend, then more participants could have attended the workshop.
Ultimately, I am proud of the workshop that I created and am grateful to have had
multiple participants attend the event. I felt that the individuals that attended the workshop
learned many new concepts related to Autism Spectrum Disorder. The data that was accumulated
from the pre and exit and surveys show how the general population from the event were able to
answer more questions with clarity after the workshop.
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Appendix A Learning Outcomes
1. How comfortable do you feel interacting with people with ASD?
2. Describe two social behaviors that are common for people who have Autism Spectrum
Disorder.
3. Identify three myths associated with Autism Spectrum Disorder.
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